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DDEL would like to 
hear your VOICE...

If interested in contributing 
to future newsletters please 
consider the following categories:

“Voices from the Classroom”  
featuring an innovative strategy, 
approach, activity, or 
accomplishment conducted in a 
classroom serving culturally and 
linguistically diverse exceptional 
learners.

“Voices from the Field”     
featuring programs, research 
studies, organizations, or 
opportunities involving culturally 
and linguistically diverse 
exceptional learners and/or those 
who are serving this population. 

“Research Spotlight”          
featuring studies related to CLD 
learners.

Please email a summary of up 
to 500 words, indicating one of the 
above categories to the newsletter 
editor, Mildred Boveda:

mbove001@fiu.edu
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DDEL VOICES
President’s Message

The 2013 CEC Convent ion wa s a 
wonderful opportunity to showcase the 
efforts of professionals who work with 
cultural ly and l inguistical ly diverse 
exceptional learners and their families. On 
page 2 of this issue of VOICES, we feature 
pictures that capture DDEL's presence at 
the convention.  I am pleased to report 
that events such as the Student Showcase, 
Spotlight on Families and the DDEL 
cookies and coffee reception were well 
attended. In addition to participating in 
networking opportunities and substantive 
sessions, the executive board members had 
a product ive meet ing in which we 
solidified the transition of new board 
members as well as ushered in "old" board 
members into new roles. One of several 
outcomes of our board meeting in April 
was the formation of a committee that will 
focus on formulating a teacher toolkit. 
Please take a look at page 4 to learn more 
about the exc i t ing idea that i s in 
development and to learn how you can get 
involved. 

Between Friday, June 21 and Saturday, June 
22, members of the executive board 
participated in a summer retreat at CEC 
headquarters in Washington, DC. During 
this meeting, we continued to develop 
critical strategic plans for the future of our 
division.  DDEL’s mission, vision and core 
values (see page 2) served as the ballast and 
guide to the discussions and activities that 
took place during the retreat.  Our CAN 
Coordinator, Donna Sobel, participated in 
a summer policy series on behalf of our 
division. Information about the series and 
an upcoming webinar opportunity are 
available in this issue’s CAN Corner. 

In this summer issue of VOICES, we 
highlight the achievements  of several of  
our DDEL members.  We feature part one 
of three articles that highlight the three 
former editors of our division's journal, 

Multiple Voices. We also celebrate the 
achievements of Alexandre Lopes, 
2013 Florida Teacher of the Year. One of 
the highlights of the summer retreat was 
the opportunity to thank Dr. Bruce 
Ramirez in person for his support of 
DDEL.  Since 2006, Bruce served as the 
Executive Director of CEC and on June 30, 
he retired.   As many of you know, he is one 
of the founding members of DDEL and on 
page 5 we pay a brief tribute to his work 
with CEC and in the field of special 
education. 

The nominations for Executive Board 
members are in! Our Past President, Patty 
McHatton, is reviewing the nominees and 
will be disseminating ballots this fall. Also, 
members are diligently working on the 
CEC 2014 Convention & Expo that will 
take place in Philadelphia (see page 3 for 
the Student Research Forum call for 
proposal). As President Elect, Satasha 
Green i s work ing d i l i gent l y w i th 
overseeing the review process of the recent 
proposal submissions. As a reminder, 
registration for CEC 2014 is now open and 
you can take advantage of the early–bird 
rates. On behalf of the leadership, I would 
like to thank you for the wonderful work 
you do, your support of DDEL and your 
commitment to meeting the needs of 
individuals with exceptionalities from 
diverse racial , ethnic, cultural , and 
linguistic communities
! ! ! -Liz Cramer

Volume 3, Issue 2

mailto:mbove001@fiu.edu
mailto:mbove001@fiu.edu
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DDEL’s Mission:

To improve, through professional excellence and advocacy, the education and quality of life for individuals with 
exceptionalities from diverse racial, ethnic, cultural, and linguistic communities.

DDEL’s Vision:

DDEL is an education organization renowned for its leadership in advancing knowledge and practice, and shaping 
policy to enhance the quality of life for diverse individuals with exceptionalities. DDEL’s commitment to forging 

partnerships results in solutions to persistent and emerging barriers to social justice. DDEL is recognized globally for 
its expertise and advocacy.

Core Values

Diversity, social justice and equity
Inclusiveness

Advocacy
Inquiry leading to the development of practices that attend to unique learner characteristics 

            DDEL AT CEC 2013 CONVENTION IN SAN ANTONIO

Executive Board Meeting Cookies and Coffee Reception Members of the Student Research Subcommittee 
and Conference Volunteers

DDEL Student Research Forum Poster Session Presenters Receiving Feedback
Spotlight on Families Panel 
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     PHILADELPHIA, PA.   APRIL 9-12 , 2014
Register Now for Early-Bird Discounts

http://www.cec.sped.org/convention 

Student Members: do you have a desire to 
present at a national conference, but worry 

about not being prepared?

Here is your opportunity!

All interested applicants will receive peer 
guidance throughout the proposal, preparation, 
and presentation process. Additionally, feedback 
will be provided upon completion of the 
presentation to better 

Please email your proposal no later than 11:59 pm on September 8, 2013. You will receive an email confirming your 
submission, and addressing the peer assistance requests. Each proposer will be notified of the status of his or her proposal by 
October 31, 2013. 

If you are interested in assistance with the proposal writing process please do not hesitate to contact us 
(CECDDEL@gmail.com), to ensure that you meet the deadline, please request assistance in advance. 

When submitting your proposal please adhere to the following guidelines:
Contact Information

o Name(s)
o School
o Preferred emailing address
o Telephone number

• Include a title (no more than 10 words)

• Include an abstract introducing your research focus

o No more than 50 words

oApplicants are encouraged to explore any topic they feel passionately about related to culturally and linguistically diverse learners 
with disabilities and/or the gifted and talented, their families, and the professionals who serve them.

• Include a description of your proposed presentation

o In 500 words or less, describe your proposed topic, opportunities for audience participation, relevance to DDEL, and 
importance/implications of your topic for special education.

• Include a summary of intended learner outcomes

o Please provide 3-5 learner outcomes (in bullet form) based on your intended aim and objectives for your presentation.

• Include a brief description of the peer assistance you would like or feel you might need. Please be specific to ensure that there is a 
learning experience for all parties.

http://www.cec.sped.org/convention
http://www.cec.sped.org/convention
mailto:CECDDEL@gmail.com
mailto:CECDDEL@gmail.com
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VOICES FROM THE CLASSROOM 

Teacher Toolkit

Announcing an Upcoming Feature on our Website

DDEL is committed to advancing educational opportunities for learners with exceptionalities from culturally and 
linguistically diverse backgrounds.  We are asking you to submit your culturally responsive ideas/activities/tips/tools/
practices on how you effectively educate your students. We want to hear about how you promote success for CLDE 
students in your classroom. Please submit these culturally responsive practices to (ddelcommittee@gmail.com). 

AWARDS AND HONORS 

2013 National Teacher of the Year Finalist
2013 Macy's Teacher of the Year
2013 Florida Department of Education Teacher of the Year
2013 Christa McAuliffe Ambassador
2013 Francisco R. Walker Miami-Dade County Teacher of the 
Year
2013 Miami-Dade County North-Central Region Teacher of the 
Year
2013 Carol City Elementary Teacher of the Year

Huge congratulations are in order to fellow DDEL 
member, Alexandre Lopes!  A doctoral student at 
Florida International University, Lopes was selected 
from approximately 180,000 candidates to win 
Florida's 2013 Teacher of the Year. Lopes was later 
named one of four finalists for National Teacher of 
the Year, a prestigious award given by the Council of 
Chief State School Officers.  

President Barak Obama honored Lopes, along with 
the other national finalists, during a Rose Garden 
Ceremony at the White House this spring. “Born and 
raised in Brazil, I came here when I was 26. And I was 
received in the Oval Office. If that isn’t the American 
dream, I don’t know what is,” Lopes is quoted as 
saying in a recent CEC news release. 
 
Lopes believes in a society in which everyone is 
included. To further this goal, Lopes teaches pre-

kindergarten to students with disabilities at Carol 
City Elementary School.  Lopes, who was also named 
the Christa McAuliffe Ambassador for Education for 
Florida, has served as the goodwill representative for 
the Florida Department of Education. As part of his 
platform, he encourages fellow educators to be 
culturally and linguistically responsive. Lopes stresses 
the importance of implementing classroom practices 
that are culturally responsive to students gender, 
language, race or ethnicity. 

mailto:ddelcommittee@gmail.com
mailto:ddelcommittee@gmail.com
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VOICES FROM THE FIELD 

Members of the Executive Board with Bruce Ramirez (center) at CEC Headquarters 
on June 22, 2013. Le' to right, Mildred Boveda, Satasha Green, Liz Cramer, Lorena 
Muñoz, Ke(y Carrero. 

Shernaz Garcia and Bruce Ramirez, two of DDEL’s founding 
members at the Coffee and Cookies Reception at CEC 2013 
Convention in San Antonio. 

On June 30, 2013,  Bruce Ramirez, Executive Director of CEC 
since 2006, retired. At this moment, we would like to 
acknowledge Ramirez’ commitment to the organization and to 
the improvement of the education and quality of life for 
individuals with exceptionalities from diverse racial, ethnic, 
cultural, and linguistic communities. Ramirez, a founding 
member of DDEL, has worked extensively with the Native 
American disability movement and has been a change agent for 
inclusiveness and social justice. In addition to his leadership roles 
at CEC, Ramirez has written numerous publications on special 
education and diversity, served on national educational 
committees and councils, and has spoken extensively about 
special education and cultural responsiveness. 

Thank You Bruce Ramirez! 

We wish you well as you enter retirement!

ACKNOWLEDGING A FOUNDING MEMBER OF DDEL

MAKING CONNECTIONS

  New Resource on English Language Learners with Disabilities

  English language learners with disabilities are a growing part of the K-12 school population in the U.S. Available    
knowledge on how to effectively educate these students, and measure their progress, is small but increasing. 
However, many educators and families have pressing questions. Impact: Feature Issue on Educating K-12 English 
Language Learners with Disabilities offers responses to some of those questions by experts from around the country 
who are helping schools meet the needs of this growing student population. Published by the University of 
Minnesota's Institute on Community Integration, and Research & Training Center on Community Living, this 
publication is available online at http://ici.umn.edu/products/impact/261/261.pdf or http://ici.umn.edu/products/
impact/261 (text only version). A complementary print copy is available from the Institute's Publications Office 
at icipub@umn.edu or 612-624-4512.

http://ici.umn.edu/products/impact/261/261.pdf
http://ici.umn.edu/products/impact/261/261.pdf
http://ici.umn.edu/products/impact/261
http://ici.umn.edu/products/impact/261
http://ici.umn.edu/products/impact/261
http://ici.umn.edu/products/impact/261
mailto:icipub@umn.edu
mailto:icipub@umn.edu
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SPOTLIGHT ON RESEARCH
INTERVIEW WITH DR. AUDREY SORRELS - FORMER CO-EDITOR FOR MULTIPLE VOICES 

Dr. Mandy Lusk, Wichita State University

In January 2013, the torch for editorship of Multiple 
Voices was passed as Drs. Garcia, Ortiz, and Sorrells, former 
editors of Multiple Voices, left a legacy on behalf of the 
Division for Culturally and Linguistically Diverse Exceptional 
Learners (DDEL) and its journal.  Dr. Audrey Sorrells is 
celebrating her 30th year in education. In an interview, she 
graciously shared her professional experiences in working with 
culturally and linguistically diverse (CLD) learners with 
exceptionalities and how these experiences positively shaped 
her editorship with Multiple Voices.

As part of this interview, Dr. Sorrells recounted the 
beginning of her journey of educating CLD students with 
exceptionalities. In 1983, the former Multiple Voices editor began 
teaching in the southern region of the United States where she 
witnessed a trend of challenges in working with diverse 
classrooms of students coming from varied learning 
backgrounds and experiences.  Growing up in this community 
imbued Dr. Sorrells with sensitivity for these students.  Seeing 
students with exceptionalities through the lenses of an educator 
helped her realize that these students brought great strength to 
the classroom, as well as significant challenges.  

After teaching for several years, Dr. Sorrells witnessed 
a trend of CLD students being disproportionately represented in 
special education.  Thus  began her quest to understand why this 
population of learners were historically and presumptively  over 
represented in special education programs. This intrigue further 
highlighted the question of student access to quality instruction and 
propelled a need  to  understand how to effectively educate CLD 
students with exceptionalities. These questions led Dr. Sorrells to 
her graduate work and marked the beginning of her preparation as 
a teacher educator in the field of special education.

When asked how becoming a co-editor for Multiple 
Voices helped with problems in educating CLD students with 
exceptionalities as well as  overcoming the barriers to the field, she 
stated that she and the other editors spent a substantial amount of 
time discussing the transformative paradigm.  From a pragmatic 
standpoint, the editors wanted to envision how they could affect 

Dr. Audrey Sorrels, University of Texas at Austin

positive change and address standing problems in  the field related 
to educating CLD learners with exceptionalities. 
 Dr. Sorrells and the editors wanted to challenge and 
charge themselves with the task of overcoming significant 
barriers in the field related to educating CLD students with 
exceptionalities.  Additionally, the editors wanted to emphasize 
that only quality research should be included in the journal.  Dr. 
Sorrells explained that the editors looked forward to exploring 
research in Multiple Voices that moved beyond just race. They 
examined scholarship that acknowledged other facets of 
cultural diversity (e.g., socioeconomic status, sexuality, religion) 
and sought to understand the intersecting dynamics of these facets.  
It was her understanding that our field is still in a phase of 
discovery and inquiry, that  prompted her and her co-editors to work 
diligently to answer the tough questions related to  educating CLD 
learners with exceptionalities.  Dr. Sorrells concludes  that our role 
as educators in the field is to recognize “our own biases and 
prejudices and not allowing those dictate exclusively what is going 
to  be communicated to our field, but really continuing to keep 
ourselves abreast of the issues that are at the forefront” related to 
educating CLD students  with exceptionalities.   For a transcript of 
the interview, continue reading:

Transcript of interview:

Dr. Sorrells (S): Hello. Dr. Sorrells
Mandy Lusk (L): Hi, Dr. Sorrells, this is Mandy Lusk from Wichita State University.

S: Oh, hello Mandy, how are you?
L: I’m doing well. How are you doing? …. (No sound) Dr. Sorrell.

S: Yes, are you able to hear?
L: Yes. I can hear you now. The phone clicked out a bit.  I’m actually recording this session too, so there might be a tiny bit of an echo because I have the phone

on speaker.
S: Okay and likewise, I have my speakerphone on.

                                                                                                      (CONTINUED ON PAGE 10)
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CHILDREN AND YOUTH ACTION NETWORK
2013 CAN SUMMER POLICY SERIES

Dr. Donna Sobel, DDEL’s CAN Coordinator, participated in two conference calls as part of the 
CAN Summer Policy Series:
 

·   Tuesday, July 23rd from 10-11am (EST) Update on the ESEA: An up-to-the-minute 
update on the reauthorization of the Elementary and Secondary Education Act, known as No 
Child Left Behind.  As you know from the Policy Insider, the Senate and House have just taken 
action to rewrite this bill, which has major implications for students with exceptionalities.  

 

·   Wednesday, July 24th from 10-11am (EST) Advocacy Strategies for New CAN 
Coordinators: 

 
Members also have the opportunity to participate in the third CAN Summer Policy Series on 
August 1st from 10-11am (EST) on special/gifted education funding.  (RSVP:  
kimh@cec.sped.org)
 

For more information about the July 23rd & 24th Series and to view the PowerPoint 
presentations, please follow the following link:

http://www.cec.sped.org/Policy-and-Advocacy/Children-and-Youth-Action-Network/CAN-Events 

CAN CORNER

mailto:kimh@cec.sped.org
mailto:kimh@cec.sped.org
http://www.cec.sped.org/Policy-and-Advocacy/Children-and-Youth-Action-Network/CAN-Events
http://www.cec.sped.org/Policy-and-Advocacy/Children-and-Youth-Action-Network/CAN-Events
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MULTIPLE VOICES

DDEL Membership Benefit:
DDEL members have electronic access to 
current and past content of the division 
journal, Multiple Voices for Ethnically 
Diverse Exceptional Students. Please be 
advised that your access will be active until 
your CEC/DDEL membership expires. 
Renewing your membership will ensure 
uninterrupted access. If you have any 
questions, please contact Charity Gillman, 
DDEL Membership Chair, 
ddelearner@gmail.com

Guidelines for Preparation and Submission of Manuscripts

Multiple Voices for Ethnically Diverse Exceptional Learners (MV) 
is the official, peer-reviewed journal of the Division for Ethnically 
Di- verse Exceptional Learners (DDEL) of the Council for 
Exceptional Children (CEC). The journal publishes original 
research; conceptual and theoretical articles; critical analyses, 
reviews and syntheses of literature; and material, test, and book 
reviews. We seek works that explicitly address the 
interrelationships between culture, language, and exceptionality in 
educational systems, policy, research, and/or practice. Topics may 
include (but are not limited to):

Early childhood through post-secondary education
Disproportionate representation 
Prevention and early intervention 
Identification and assessment
Instruction/intervention
Programs and services for exceptional populations and their families 
Family and community empowerment 
Recruitment and retention 
Personnel preparation 
Policy and law

Authors should submit manuscripts that conform to APA style 
(6th edition) and not exceed 30 pages (including references).
MV is published twice a year in the fall and spring.

For	  addi(onal	  informa(on,	  including	  manuscript	  guidelines	  and	  
subscrip(on	  rates,	  please	  visit	  our	  web-‐	  site	  at	  

h:p://www.ddelcec.org/Publica(ons.php

http://www.ddelcec.org/Publications.php
http://www.ddelcec.org/Publications.php
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(TRANSCRIPT OF INTERVIEW WITH DR. SORRELS, CONTINUED FROM PAGE 6)

L: Oh my gosh, it’s actually for the executive committee for DDEL, and so they said, “you need to have between 8-10 formal questions 

prepared” and... wherever the conversation goes, it will go, you know… Basically I would like to know your reflection on being co-editor for 
Multiple Voices and then just kind of your perspective on the progression of the field … you know just in the last you know 10, 12, 15, 20 
years…that you have been a teacher educator…
S: The questions are great, we are ready to begin

L: Okay… “please take me back to the journey of how supporting culturally and linguistically diverse learners in special education and 
your research…became an issue you were interested in.
S: Well…this is yeah…my thirtieth year in higher education.

L: Okay

S: I’ve been in the field of education, so…I began working with students in special education in the early 1980’s. 

L: Oh wow.

S: And actually …yes… and 1983 actually was my very first year teaching in public education and…I was…hired to teach in high school in 

Louisiana…actually the high school from which I graduated 

L: Oh great.

S: I went back to that high school, and I taught in a vocational education, business education for one year and of course in that context began 

to identify students with exceptionalities and special needs and also recognized increasing challenges of working in increasingly diverse 

classroom of students who came with varied learning background and experiences and learning needs, behavioral needs - and then of course 

looking at those students through the experiences that they brought to the classroom - and I guess I was very sensitive to those students too 

because I’ve grown up in that kind of community… 

S: and… I attended those very same classrooms that of the students and had not really thought about students with disabilities, had not even 

thought about students who were considered at risk or students who were from … (voice cut) communities you know weren’t really thought 

about in that context.  So when I went back to teach and then began to look at them through the lenses of an educator, I began to really feel that 

there were some unique differences and that they certainly brought great strength to the classroom, that there were some challenges and we 

needed to think about them in …within a total of… I guess think about this totally comprehensively, taking into account all of these 

experiences back that were influencing their achievement, influencing their responses to what was happening in the classroom. 

S: And from there, I actually decided that I want to pursue a career as a special educator, so I didn’t start it off as a special education teacher …

I kind of... challenging special education... in the next couple of years and from I guess 1985 on or so, I actually decided to actually pursue a 

career as a special educator. I went back now to the university to earn a credential as a special educator and then began to better identify some 

issues that concern special education students... about culturally and linguistically diverse students and really began to talk a great deal about 

disproportionality…

S: and trying to understand why this population of learners[who] were historically and presumptively being disproportionately represented in 

special education... and looking at both issues - under representation and over representation. So beginning to identify the issue around 

disproportionality, recognizing that this population were being over identified in some program in special education and were continuing to be 

underrepresented and under identified in gifted intelligence programs, in the advance placement program...

L: Okay. Would you say that was… would you say the disproportion representation, under representation was one of the biggest issues or 
concerns or challenges you saw like in the 1980s when you started off?
S: Well, I think … I think to talk about it just only in terms of they are present in special education might be to under simplify the problem

L: Right 

S: Because it wasn’t just a mere placement …the fact… I was concerned about the quality of the instruction and the access to good instruction 

and to highly qualified teachers.  Even before we were talking about highly qualified teachers, even before we were talking about research-

based instruction or scientific validated instruction, I recognized that there were first of all students who were being placed in this program and 

of course I didn’t know the reason at that point…
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(TRANSCRIPT OF INTERVIEW WITH DR. SORRELS, CONTINUED FROM PAGE 6)

S: But I’ve looked at that and I was also looking at the way we were being trained and the messages that were being given to us during our 

training and explanation for the ongoing under achievement of this population. Keep in mind that I am a member of one of the communities 

that is consistently being over-identified.

S: So, I am looking, I am hearing the messages and I am reading the literature work and I am thinking… this is not the total picture … you 

know… there is a lack of understanding of this community and what’s transpiring in this community, and also there is a lack of attention to the 

strengths and the achievements that are being realized by students in these communities. So I think that in the placement itself I looked at that. 

I was also reading the literature just on inclusion and regular education initiative and so … kind of [at] parallel [times], I guess. And we are 

looking at the special ed students and talking about their participation in general education and inclusion there, they write to having a high 

quality instruction, they write to having access to general curriculum and what types of accommodation to be needed and then looking at the 

parallel of arguments for minority population students of color see of these population …see all of this terminology…                                                                                                                                                                                                                                                                                                                                               

L: Yeah…I know

S:just waiting through all of that was always very challenging. I am living at those parallel arguments and saying you know they are not really 

the same arguments even though they appear to be synonymous arguments or parallel arguments. They aren't really the same, they are different 

issues.

S: So we could see what really is going on with this student population under representation in both general ed and in special education and so 

as I thought about this problem, you know I was thinking about greater issues. I was really thinking about things such as, well, we may have 

access first and foremost to quality instruction

S: to begin with…you know…? In general ed or special ed. What is the quality of instruction and their access?

S: And access not just the sense that of here is a curriculum that is being provided or “here are some strategies that we are using”, but access in  

terms of whether or not we were tapping into their ways of knowing, understanding, being, and participating. Because I think that access goes 

beyond whether or not they’re given a curriculum, or we are providing one or developing one. But it is accessing cognitively, emotionally, you 

know all of those playing a role in how they are accessing. 

S: What it would be difficult for them, so I began to really look at teachers and interactions between teachers and their students and how that 

was influencing their achievement and then I think, when I thought about disproportionality, I thought too about what happened to these 

students after we had them with us for such a period of time. What’s their reality? After they leave us and that became a growing concern of 

mine. I wanted to know … you know… what were the benefits of the instruction and what we’ve been providing and the relationship we were 

fostering with these students. 

L: Right… so you would definitely say that a barrier to disproportionate representation and under representation would be an access 
element that would be a barrier to it at the time, right? Is that correct?
S: At the time, it was also over identification, I mean the fact that they were being over identified in remedial program in special education 

suggested a lack of the access to opportunity that other students were being afforded . And what was the reason of that over identification? 

Because at the time as I was studying to become a special ed teacher, I was also questioning whether or not we were doing an adequate job in 

special ed context. So, I only, I can... considering what was happening before the children got to special education, but then once…if we…you 

know… for whatever reason identifying, classifying kids, well then what opportunities now are being made available to them within special 

education context? Because that’s now how my world was and my responsibility and my accountability I am supposed to... in the context of 

special education.

L: Right … right. Just to clarify, you found this …when you first started in the 80s; you found this nationwide when you started looking at 
the research. Is that correct? Not just regionally, I guess…
S: Right, this has been a national, ongoing problem and maybe different groups in different ways of across various regions and states and local 

district and even you know schools within local districts, but I think the overarching problems are pretty persistent and the pattern of 

disproportionality has been steady from that time even forward.

L: Okay, just to recap a bit, we just kind of discussed about the problem that you saw in your early years during the field and the barriers.  

How do you think… I guess we’ll revisit or we visit solutions here soon…but…how do you think that becoming a co-editor in Multiple Voices



DIVISION FOR CULTURALLY AND LINGUISTICALLY DIVERSE EXCEPTIONAL LEARNERS

VOLUME 3, ISSUE 2                                DDEL VOICES! PAGE 11

respectively really helped you with the problem and overcoming the barriers in the field? 
S: Well, when we assumed editorship of the journals, we spent a lot of time talking about transformative paradigm

L: Oh I love it.

S: We really wanted to think about how we could … affect change and address the most standing problem in the field as related to 

culturally and linguistically diverse population, issue of disproportionality and quality instruction, and … talking about transformative 

paradigm, attempting to change the way the field talks about these issues, explain these issues, attempted solution to these unabated issues. 

And so we wanted to talk about it in forthcoming issues. What types of paradigm should we try to generate through the research? Through 

the literature? Through the articles related actually to teachers preparation and to the practices that were taking place in the class world?  

Looking at really old problems but trying to think of new ways that could really transform the field. And I think because we knew pretty 

much the issues for Multiple Voices, maybe we didn’t talk about this a whole lot, but maybe we were also challenging ourselves... 

L: Oh I love it.

S: We began to rethink how we have even identified, categorized the problem. And we challenged ourselves, I think, to move beyond the 

conceptualized framework that we have used to see where we can expand, where we could elaborate, where we could use new information 

perhaps…new data…to challenge our own practices… while at the same time challenging the field at large. I would hope that that’s one of 

the things that we’ve done, that we’ve tried to engage the field in this course that says, “Let’s look at these old problems and think about 

how we want to proceed in the future”.  I think the other thing that as co-editors we’ve attempted to do was to really think about the quality 

of the research to really begin to contribute to this discourse on response to intervention, this discourse on quality instruction, this discourse 

on evidence-based practice, scientifically validated practices. I think you know we really were looking for authors who can contribute to 

that discourse, who can contribute to the database, who really were out there conducting the research and you think transformative 

methodologies even to explain phenomenon to look for other explanation for the phenomena that we’ve long talked about and we 

eventually thought to add to the journal new scriptwriters, because we wanted it to invite and encourage new scriptwriters to the table.  

S: To enhance the knowledge base and the theoretical framework and also, of course, to impact the practice that take place in the 

classroom. So, we have really taken a considerate effort to identify new scriptwriters in multicultural special education and, you know, 

looking at exceptionalities. We wanted to look for new scriptwriter to talk about issues of intersectionality and who can really build upon 

some of those earlier writings that we’ve built a lot of our work on... We turned to writing such as Marley who talked about the fact that the 

field had not give enough attention to the intersectionality between social cultural factor, gender and race, and language, and economic 

status, and…if we fail to do that, you know, we will be left with serious void in the research going forward and then that research 

informing practice. And then, of course, you know for some time that this population has not always been included in the research.  So I 

think, this is as a co-editor, especially from my perspective, you know, I am always hopeful that we are moving forward.  So this was an 

opportunity to make sure that we were engaging in bringing the attention to the field, research that takes specific attention to the 

intersectionality, that deliberately attempted to conduct the kind of scholarship that would let us more be clearly more effectively what the 

intersection looks like.  That in ways that they might inform us…and I suppose…

S: And I guess I want to say, was the work that has been done - and hopefully that goes forward - actually are the greater service to the 

importance … (Cut voice) because when you really put effort in a research, rather than controlling for factors, we try to …the dynamic of 

those factors…and even when you look at the ways that demographical factors are interacting, that are shaping, enforcing achievement and 

outcomes, you can really begin to see that’s kind of flesh out, well…then how does race play a role in this?  How does a child’s language 

play a role in their achievement? you know …because I think so many of the paradigms and methodologies of the past have fault trying to 

either expel away the factor or totally ignore the factors rather than dealing with learning these complexities 

S: and their are complexities to study and they should not…you know… those needs of methodologies that can be used always to really 

explain what’s happening.  And I think that’s what unique about Multiple Voices, that we really understand that the voices have to be pulled 

out to the table.

S: and they have to be taken as legitimate voices. It’s not that the scholars before have not done an exceptional job, often times it has been 

that perhaps either their voices were not invited to the table or when they were, they were either discounted, disregarded, or nor
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really included in the analytic discussion variable.  And so the outlet of this nature gave us another opportunity to advance the knowledge they 

find including and remaining pretty open to discovery.  I think we are still in a phase of discovery and inquiry…

L: That was going to be one of my questions you’ve talked about the paradigm, do you feel like we’re leaving one paradigm and go onto 
another? Do you think that we’re still kind of under the same one paradigm right now?
S: That’s really a good question.  I would say that the temptation 

L: oh I love it

S: You can stick with the old paradigm because it’s comfortable.  It’s true. 

S: It doesn’t give solution that we need.  And so the students pretty much get trapped in the old paradigm.  Even the deficits thinking, if we 

were not careful, we’ve fallen to the trap of the deficit thinking of ourselves. And so…

L: Oh my gosh it’s so true…

S: And I think that there has to be that willingness to learn to a point of competencies where you feel confidence.  Because I believe a lot of 

teachers don’t feel very confident in their ability to teach different learners – learners who are different from themselves.  They don’t have the 

confident to engage. So if you have a teacher who is not confident due to their own perceive of lack of competencies for whatever reason, 

whatever that means then they are not be able to get to the point of the caring teacher, because if I am not feeling very confident about what 

I’m able to do, after a while, how am I going to be a caring teacher.  I am exhausting too much of my time trying to just become competent 

and confident in what I am doing.  And so if I have to spend so much time, or if I am not getting what I need to get to that point of confidence 

as a teacher who has the willingness…you know…even if I started out wanting to be a caring teacher, I think that it may sort of served as an 

obstacle to my becoming a caring teacher and when I think about a caring teacher, I think about a teacher who, yes, cares about her students 

and want them to do well, cares about what they’re learning, willing to engage with them, interact with them, you know…demonstrates not 

only confidence ability with competencies, but that aspect of … you know…it’s difficult to teach teachers to be caring…

S:  … but one of the things research shows is that when students are doing well and the teachers are observing that, that is also influencing 

and shaping those teachers confidence to contend to teach them. To keep giving them perfection of their students as learners, active learners, 

successful learners, so all of that, I think, interacts.  But I think also one thing that teacher educators can do is to teach teachers to be more 

caring of what they do in the classroom. Like care for the students, but also care about what you are actually doing in the classroom. Care 

about, you know... developing a sense of caring about whether or not you are developing lesson plans that are really going to elicit the type of 

responses that you want from the students, developing activities and being very thoughtful about your role as an educator because it’s really 

important.  Caring about yourself. You know…hopefully we are wanting to be the best teacher and educator that we can be. So, I don’t really 

have a formula, Mandy, for how to teach caring, because I think caring is something that is a part of, you know... When we care about things 

and we are concerned and we are compassionate, I think we do the best we can to go about, making sure that we are learning and we are 

developing the best we can.  If we don’t know, then we have to develop some help seeking skill.  So, part of caring, in my mind too, is a 

teacher who cares enough to ask for help or seek for help when they’re not quite sure what to do because I may not have the answers or all of 

the answers, but am I concerned enough about my own teaching, the effectiveness of my own teaching to go beyond even my own pre-

conceived ideas and notions about whether I am a good teacher or whether or not they are responsive to students?  Am I willing to go this 

next mile to seek out …? and then the commitment I think, part of the commitment, you know, showing that level of sustained, prolonged, 

engagement, to become a good teacher.  I think maybe we don’t share that enough with our teacher candidates, that it really does take time to 

become a highly qualified, confident teacher.  That’s part of the core of course.

L: I love the part that you are saying about if you don't know it, then ask. I love that because I really try to reiterate that to my teacher 

candidates, utilize the resources and you know… being a consumer of research, there is no problem going around asking the questions.  As a 
co-editor of Multiple Voices, what surprises you the most in your term?
S:  I think one of the things that surprised me is just related to the hard work.

L: Really?

S:  Editing and managing and securing enough quality material to publish, so I think that was sort of surprising because … here is very

glamorous to serve in such a capacity.  But it’s really hard work and I think the notion of being, you know, committed and concerned 
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and caring and being competent is probably true for individuals to take out, but this role... who are given the privilege of co-editing or 

editing, managing publication.  Then I think what was also surprising is just the awesome responsibility, I mean, we are making decision 

about at least a period of time, what’s going to be disseminated to the field. Our role and then, you know, remembering our own biases, 

our own prejudices and not allowing those to dictate exclusively what is going to be communicated to the field, but really continuing to 

keep ourselves a grasp of the issues that are in the forefront of the field.  What really is it that the field needs to transform in itself?  And 

get back to that issue, transformation. What does the field need to transform itself for the issue of the day and the anticipated issue of the 

day? What are they going to need? How then do we contribute to that understanding and to practice and to be rebuilding through this 

media.  I think we really, you know, think that I had to really stay back and think about.  Then I think, the other thing for me and I would 

think for the others too, but for me what was most surprising was probably to reach out a wider and greater diverse group of scholars to 

address the issue of the day.  And so I felt myself wanting to reach out across the aisle to say, “Oh, I think you have something important 

to contribute to our understanding about achievement and opportunity of culturally and linguistically diverse students with 

exceptionalities.”  And I hope that those who take the element likewise will feel comfortable and want to reach some of the aisles that 

we not always reach across to look to see what they are doing, because we want to be careful that we don’t only fringe to the choir, that 

we have to look across the aisle and see what others are doing if nothing more than to lend a critical perspective on what is being done 

and how we can contribute to enhancing or redirecting.  I think our work continues in that way of multiple voices in special education…

L:  And just to clarify, you mean across the aisle of other fields and other disciplines or are you talking about within our own field’s 
other interest areas?
S:  I am talking about, I guess in my mind, across the aisle to look at other disciplines, that we are really into interdisciplinary field.  I 

think, you know, even perhaps paying closer attention to what multiple cultural of scholars are dealing who don’t necessarily pay the 

whole lot of attention to disability and should be encouraged to pay greater attention to the disabilities because they talk about issues of 

representation, issue of disproportionality.  They talk about faulty assessment and misrepresentation and misdiagnosis, misidentification.  

But there is a place for disability; there is a place for multicultural special educator.  

S.And in our critical issues book, we wrote a chapter on teacher educator and teacher education preparation and talk about the 

importance of the next of general education, special education, and multicultural education that there are tenants across each of these 

areas, these broad areas, processing that we need to draw from in order to create a paradigm that is specifically going to improve 

teacher’s ability to teach kids to improve their achievement, looking at all the various components.  So, hopefully the journal may have 

places, may have rooms, where they can include those voices across those different disciplines. Even I think within multicultural special 

education, there are those who are interested in one or so factors, but because we understand the multiplicity of this problem and the 

multi facet nature of these interacting variables that being willing across the isles within our own discipline here multicultural special 

education, within DDEL, looking for expertise.  And then we’re reaching out to special ed community at large.  We need to understand 

what is being done by other scholars in special education, because there are many scholars that are now including cultural component, 

that are including language such as culturally responsive teaching, culturally responsive pedagogy.  They are looking at language 

appropriate strategy that … they are talking about that now within special education at large and I would hope that, you know, we will 

then continue to strive to have a role in the creation of scholarship and intervention and teaching practices and method, that special ed 

scholars are envision in.  We cannot lose sight of the fact that we are not really operating, or that we should not operate in one world.  

We need to attempt to attend to what the field is doing at large. To continue to contribute to the field at large rather than keep on paying 

attention to the factors and the issues that have been so important to the multicultural of special ed. field for decades.

S: I certainly think that there is a place or should be a place for DDEL across of all those units, of course with... all of those remains to 

be debated and need to figure out, but certainly I believe that the field continues to ripen.  The field does not know probably how to 

integrate culture in the work that we do, but certainly I sense that there is greater attention to be importance of that inclusion and I think 

where we continue to play a role is to continue part of it, in my mind, part of the transforming certainly has to be contributing to the 

database of what works and under what conditions it works.  That’s in research.  And that is continue to develop strategies and tools and 

assessment, all of that still remains very important to the success of special education, to students, to educators, 
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and to teachers that we train in the future.  So, we still have to continue our effort to contribute in that way.  We have to be able at some 

point to say this works with this diverse group of learners, this works with these students.  So, all of that is hard work, but very important 

and critical to continue to move forward. 

L:  Right.  We are such a young field….

S:  Well, when you think about it, we got started the field in 1975 and multicultural special education started even after that.  We have to 

put attention to what was really happening with diverse learner from culturally linguistically background.  So, you are right in that we are 

very young field and I agree with you wholeheartedly that we have made notable achievement in our scholarship.  And I do give such a 

high praise to scholars, who’ve gone before us.  I mean they really did lie what I think is very solid foundation.  I feel like I am very clear 

on what the problems are, what the issues are, and of course more will continue to emerge.  The more we learn, the more we will begin to 

uncover other challenges.  But, I think we have a very solid foundation both conceptually and theoretically about this ongoing problem.  

And, as I said, I think the big question is “so what” that we notice now, how we move forward.  And how we do it in a systematic way, how 

we contribute in a way that we are taken legitimately that we… you know, maybe part of the transforming and not to remain always in a 

reactive mode, but to become more progressive, more proactive in developing some of our own standard for high quality research or 

practices.  You know.  What does that look like?  Truly we are trying to define highly qualified teachers in culturally and linguistically 

diverse population.  What are those standards? Even for the new researchers and scholars to come later and the new scriptwriters, what are 

our goal standards as a multicultural education? Pulling together some experts in our own field to begin to hash out and clarify what does 

that look like.  I think guidelines for research in our field, standard for quality research, we could certainly move forward and clarifying 

and defining some of those areas that could provide as instructive and directive for our future scholars as well, and for judging the quality 

of our work.  

L:  Sounds like making a shift into a new paradigm.  That’s super exciting, you know, I agree with you.  I think that historical perspective of  

where the researchers, former scholars have been is pivotal in what we are doing now.  I feel like we are in action plan right now.

S:  Yes

L:  definitely.  Thank you so much.  I cannot tell you enough how much I’ve enjoyed this conversation and thank you so much for your 

contribution to my field, your field, and our field.  Just thank you for serving us as an editor for multiple voices. 

S:  Thank you for sharing this afternoon with me.  ■


